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1. MEDIA AND DIGITAL LITERACY – NATIONAL CONTEXT
The Internet, in Greece, emerged in the early 1990s and was initially restricted to users who had access through
research and academic centers (Demokritos, FORTH), until Internet Services Providers (ISPs) made their first
appearance around the mid-1990s. It relied on PSTN/ISDN modem dial-up from 1990 until 2003, when ADSL was
commercially launched by incumbent operator OTE. From 1995 until 2000, the percentage of Internet users had risen
from 1% to 21% only in the urban areas, and 12% in the suburban areas. The rapid expansion of the use of personal
computers (PCs) led to an Internet use increment. In 2003, when ADSL lines start to appear, Internet use percentage
reached 56% in 2010, only in urban and suburban areas. In 2016, the usage of Internet reached 79% in the entire
country. According to data from the Digital Economy and Society Index (DESI), in 2015, Greece ranked 11th among
the other EU countries, in terms of broadband penetration. Today, fast broadband standards ADSL2+ and VDSL2 are
becoming popular but take-up is still low for VDSL2.
The Hellenic Telecommunications and Post Commission (EETT) is the national regulatory authority of the
telecommunication and postal markets. It is an Independent Administrative Authority, which acts as the National
Regulator that monitors, regulates and supervises the electronic communications market, within which fixed and
mobile telephony, wireless communications and Internet access providers operate and the postal services market.
EETT was established in 1992 and was fully functional by 1995. Nowadays, EETT keeps up to date with developments
at European and International level and promotes the objectives of the European Digital Agenda 2020 in close
collaboration with the newly established (2016) Ministry of Digital Policy, Telecommunications and Media in order to
contribute to the drafting of digital policies and strategies and also to the elimination of all forms of the digital divide.
In 2016, the Secretariat General for Digital Policy, the Secretariat General for Telecommunications & Post and the
Secretariat General for Information & Communication were merged into the Ministry of Digital Policy,
Telecommunications & Media (from now on Ministry of Digital Policy). It is responsible for planning and
implementing the National Digital Strategy (NDS), as well as for contributing to the development of the appropriate
institutional frameworks in the fields of information, audiovisual (AV), telecommunication and communication
technologies, as well as e-Government at a European and international level. The Ministry prepared and issued the
NDS for 2016-2021 aiming at the fair digital development of Greece. One of its most notable actions was the signing
of an MoU with the Hellenic Open University (from now on HOU), which is the leading academic body whose main
focus is the design and implementation of actions in order to combat digital illiteracy and enhance the digital skills of
the Greek population with emphasis on disadvantaged social groups, such as unemployed and senior citizens.
The National Council for Radio and Television (NCRTV), is a Greek independent administrative authority that
supervises and regulates the radio/TV market. It was founded in 1989 and it is the only responsible body with regard
to the control of media companies and the regulation of the media broadcasting sector in terms of securing that all
broadcasts comply with the provisions laid down by the Greek and European Commission (EC) law.
Digital rights and access to information (including the right to accessing the Internet) are recognized as a right by the
law of Greece. In particular, Article 5A of the Constitution of Greece, which was introduced with the 2001
amendment, states that all persons have the right to participate in the Information Society and that the state has an
obligation to facilitate the production, exchange, diffusion, and access to electronically transmitted information.
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The first law, concerning the use of Information and Communication Technologies (ICTs) in the public sector
(N3979/2011), was prepared by the Ministry of Administrative Reform and e-Governance and voted by the Greek
Parliament in 2011 establishing a new institutional framework for the implementation and promotion of eGovernment across the public sector. Its main objectives were firstly, the recognition of the right of natural persons
and legal entities to communicate and interact with public sector agencies with the use of ICTs and secondarily, the
regulation of the ICT application by public sector agencies. The new Ministry of Digital Policy is continuing where the
Ministry of Administrative Reform and e-Governance, which was abolished in 2015 left off, with the introduction in
2018 of the Central Electronic Document Management System in the Public Sector.
The Hellenic Audiovisual Media Institute (IOM), which was founded in 1994 was the public service authority on media
literacy policy and media literacy education under the Public Service Broadcaster ERT SA (from now on ERT) and then
supervised by the then Secretariat General of Communication-Information-Mass Media (former Ministry of Press)
until 2011. That year IOM conducted the first nationwide research on media literacy in formal educational
environment in collaboration with the Ministry of Education. After its abolition in 2011 amidst the financial crisis and
its merge with ERT, no other media stakeholder, in the form of a public service body had been set up by the Greek
government, casting a tremendous setback on media literacy education policy for Greece and on the functioning of
the NCRTV, which it supported. However, this changed in 2016 when two public policy entities namely, the Ministry
of Digital Policy (mainly through the Secretariat General for Media & Communication), and the Ministry of Education,
Research and Religious Affairs (from now on Ministry of Education), mainly through the Educational Radiotelevision
Department have taken on the role of monitoring digital and media literacy in Greece.
“Media literacy” is a wide concept that, according to the definition elaborated by the EU Media Literacy Expert Group
(MLEG), a member of which is Greece, “includes all technical, cognitive, social, civic and creative capacities that allow
a citizen to access, have a critical understanding of the media and interact with it”. Media and information literacy
actions responding to this definition are quite widespread across Europe including Greece. Hence, the connection
between digital and media literacy is obvious as without the former (i.e. without the skills required to achieve digital
competence and the confident and critical use of ICTs) one cannot achieve the latter.
Media education (or media literacy) is defined in an abundance of ways in Greece. Nevertheless, there is a common
ground among all definitions focusing on the critical and evaluation skills of the messages that we receive through the
various media together with the acquirement of new media skills for expressing an opinion and/or thought creatively.
In reality and due to the political turmoil the country went through with the aforementioned consequences, Greece
adopts the official EU definition as it was first agreed in the EU Communication COM (2007)833, that is “the ability to
access, to understand and to critically evaluate different aspects of the media and media contents and to create
communications in a variety of contexts”. It must be noted that during its lifetime, the IOM had approached media
education in a broader context, as an “agent” able to control and exert social, political and economic influence in the
media industry.
First researches regarding digital literacy were conducted in Greece in the early 2000s right after the emergence of
broadband Internet and Web2.0 technologies. Discussion on media literacy began right after the EU officially
designated media literacy as a goal and after the adoption of the EU media literacy definition in 2007. The same year,
the Communication on e-skills for the 21st century was promoted, by the EC. Afterwards, Greece introduced a
number of measures concerning digital literacy and e-skills, such as the Digital Convergence Project and a set of acts
such as the Lifelong Learning Act in 2008.

6

Since its establishment in 2016, the Ministry of Digital Policy has approved 213 sectoral ICT projects including digital
literacy projects with a budget of almost 800 million euros and has also invested another 700 million for the
development of fiber optic networks across Greece (including primary and secondary schools), which will
undoubtedly contribute to the better implementation of digital and media literacy actions in Greece since the
Ministry considers it a central pillar of its Digital Strategy. It has also approved actions related to the improvement,
completion and supply of ICT equipment in Greek schools especially in rural areas in terms of new computers,
creation of ICT labs and upgrade of existing ICT infrastructure and equipment.
In 2010, ‘The New School’ project was launched by the Ministry of Education, which aimed at a reform of digital
education, as well as the professional development of teachers on how to integrate ICT pedagogy in the classroom.
The New School’s basic pillar is ‘The Digital School’, one of the most significant projects about digital and media
literacy and education in Greece, the main challenge of which, is the development of the crucial factors for
successfully introducing ICTs in schools for the benefit of the students. The Digital School is divided into two projects:
1. ‘The Digital School I: Digital Educational Platform, Interactive Books and Repository of Learning’ (2010-2015),
2. ‘The Digital School II: Expanding and Exploiting the Digital Educational Platform, Interactive Books and the
Repository of Learning’ (2015-2020).
Within the framework of the first project, four main web services were designed, developed and operated:
1. the ‘Interactive School Books’,
2. the ‘Digital Repository “Photodentro”’,
3. the ‘National Accumulator of Educational Content for Primary and Secondary Education “Photodentro”’ and
4. the ‘Digital Educational Platform “e-me” for Students and Teachers’.
In the context of the second project the Digital Educational Platform “e-me” and the Digital Repository “Photodentro”
are expanding, evolving and operate in a large scale, supporting a great number of students and teachers.
Within the Digital School, the Educational Radio-Television of Greece (EduTV) has taken on initiatives on AV and
digital education, through high-quality AV productions aimed at complementing educational resources in the
classroom. It aims to provide educators and students with an opportunity to learn through the media, such us how to
use and re-use the available video content in the classroom, upload their own content, share and evaluate it, thereby
following current European thinking in terms of media use in learning. EduTV2.0 has developed an open collaborative
learning environment for youth creation (http://www.i-create.gr/) supporting experimentation, creativity, exchange,
production of ideas and promoting school communities’ projects.
In addition, as part of EduTV the initiative-project “MedeaNet” for the promotion of media-based learning in schools
either in-class or distance, and in particular the implementation of documentaries in schools was also launched.
Another relevant project launched in early 2011, was the “Meizon” Project, which aimed at training teachers in new
teaching practices, to work in groups, to learn the use of ICTs in the classroom and the use of art and music in lessons.
Another initiative for the promotion of digital literacy within primary and secondary schools was the project
“Formulation of innovative methodology for educational scenaria based on ICT and formulation of educational
scenaria for Greek language learning lessons at Primary and Secondary Education”, organised by the Centre of Greek
Language. This 4-year project (2011-2015) aimed at supporting teachers so as to produce innovative educative lesson
plans (scenaria) as resources for other teachers with a special focus on digital literacies and the implementation of
digital technologies in created language lessons.
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A very interesting action was the “Teachers' education for the utilisation and implementation of ICT in the teaching
process”, with its main goal to prepare teachers for the challenges of knowledge and information societies, focusing
on ICT utilisation and use in the teaching process.
Since research projects have been integrated in the curriculum of Upper Secondary Education, educators have been
trained to support the methodology and relevant tools by the Institute of Educational Policy (IEP). A great variety of
projects have been implemented and published on the official websites of all schools using AV media and Web 2.0
tools on a large scale to present and disseminate their work.
Moreover, European or national projects like eTwinning, teachers4Europe and School-Lab organise workshops aiming
to train participants from primary and secondary level on specific web environments, software tools and
methodology tools. The eTwinning project focuses on communication and collaboration tools while School-Lab
organised workshops for educators to create videos on the topic of Science.
The Secretariat General for Digital Policy and the HOU, have designed and launched the “Digital Skills for All” action,
in order to reinforce the digital skills of Greek citizens, reduce the digital gap and digitally transform the Greek
society. Other actions of the Ministry of Digital Policy include the “Open Digital Skills <Play - Create - Learn> /
KIDEDU” and the “Educate and certify 10000 students and young scientists of the STEM industry to acquire
application development skills and the management of modern networks and computing systems”.
From all the actions and projects that have been implemented in Greece regarding digital and media literacy, it is
apparent that media education has been mostly presented as a tool of enhancing the educational agenda with a
more active, experiential learning approach through the use of new technologies, based on the student’s own
experiences and knowledge base. However, the Ministry of Education has been rather sceptical towards a holistic and
long-term media education approach in the curriculum, despite repeated proposals towards that direction.
According to the 2016-2021 NDS, Greece is planning on improving the digital skills of human resources by supporting
research and innovation (R&D) in ICTs. Still, the country remains low in comparison to other EU members, mainly
because of lower R&D spending and fewer specialized ICT staff. The actions planned are to strengthen the research
infrastructure and implement new technologies, products and services as well as to eliminate the brain drain
phenomenon that took place during the crisis years and provide incentives for young researchers to stay and work in
Greece.
Greece ranks 27th out of 28 EU member states in the (DESI) in 2018. The DESI is a composite index measuring progress
in digital through five components including Internet connectivity and use and digital skills. The use of digital
technologies along with the use of the Internet has risen dramatically, in the last 20 years, in Greece becoming an
integral part of everyday life. Yet, unfortunately, the percentage of Internet users in Greece is still low, in comparison
to other European countries (67% in Greece over 81% in the EU). However, Greek people are actively using the
Internet to access digital content but digital skills remain low especially for seniors and low-educated citizens, which
form a large proportion of the population. In particular, only 21.1% of people aged 55 or over regularly use the
Internet, while the corresponding EU average is 43%. At the same time, the use of the Internet by the low-educated
population in Greece reaches 22.7%, while the corresponding EU average is 46.2%.
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The inability to access and use ICTs, is one of the most important forms of social and economic exclusion. It is obvious
that concerted and focused actions are needed to eliminate the digital gap and enhance access to the Internet for all
population groups, regardless of their skills or other difficulties. The Greek government is working towards this
direction with one of the main 2016-2021 NDS intervention areas being the elimination of digital exclusion. In
particular, the Greek government emphasizes on lifelong learning actions focusing on ICTs, through Massive Open
Online Courses (MOOCs) in cooperation with the HOU as well as other ICT related entities aiming to provide every
Greek citizen with the opportunity to become a member of the digital society as a digital citizen.
It is also crucial that education courses and support is provided to human resources (including teachers) in order to
be kept up-to-date with technological developments. To this end, the NDS foresees the continuous training of ICT
teaching staff on both teaching and using ICTs in the classroom through its intervention area 4 (Empowering human
resources with digital skills) in collaboration with the Ministry of Education.
Although in terms of broadband coverage Greece supports 99% of households, at the same time take-up is a mere
67%, which is well below the EU average. In addition, Greece is also lagging behind in terms of real broadband speeds
and the transition to fast broadband connections and Next Generation Access (NGA) networks coverage per
household. However, according to EETT, broadband connections have increased by almost 10% since 2013. Finally,
Greece has currently the lowest proportion of working ICT specialists, but a promising fact is that the percentage of
STEM graduates is constantly increasing and this is a good promise for Greece's digital future although the
phenomenon of ICT experts leaving the country (brain-drain) must be tackled more efficiently.
The economic crisis that Greece suffered in the last decade has caused the rise of unemployment rates as well as the
aforementioned brain-drain phenomenon. These, in combination with the lack of digital skills in a high percentage of
the population and the high prices of broadband connections, have resulted in a difficulty in acquiring a PC or having
Internet access for a significant number of Greek people with average salaries.
Since 2010, the Ministry of Education has begun various initiatives in order to incorporate digital and media literacy in
schools. One of these was the laptop acquisition programme in 2010, where laptops were distributed to the lower
secondary school students in the 1st grade equipped with 1200 digitized textbooks. In addition to that, the Ministry
also implemented the “Programme of pilot integration of interactive systems and related equipment in the classroom
for digitally supported teaching”, during which 800 primary and secondary schools were equipped with digital
equipment, such as interactive whiteboards and laptop laboratories. Despite these initiatives and the progress being
made over the years, there is still a mismatch between home use and school use of the Internet by students due to
the inability of schools to follow the pace of developments. Although the Ministry proceeded to further actions such
as the digitization of more books and the expansion and improvement of broadband connections at schools, it seems
that these actions are isolated and uncoordinated. This results in Greece finding itself below the EU average in terms
of provision of digital environments in schools and computers connected to the Internet. As a consequence, schools
rely on private funding for ICTs in schools. On the positive side, according to the 2012 Survey of Schools report, “In
Greece use of ICT by teachers is higher at all grades than the EU average. There are more teachers using ICT in more
than 25% of lessons, above the EU average.” Therefore, it is apparent that both the development of a central
framework of ICT integration strategy and the sufficient technological equipment of schools is necessary. The positive
conclusion is that despite the problems of digital equipment, there is a notable mobility among Greek teachers
regarding the use of ICT in the classroom.
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According to the Greek School Network (GSN), which is the national network of the Ministry of Education managed
by the Computer Technology Institute and Press “Diophantus”, in 2018 it safely interconnected schools of Primary
and Secondary education providing e-services to more than 284.000 users (>22.517 accounts for schools and
administrative units, >112.000 teachers, >115.000 pupils). The GSN interconnects a community of 1.350.000 pupils
and 160.000 teachers. In particular, regarding secondary education almost 4000 schools are interconnected through
free broadband connections across Greece. According to the 2018 GSN report, 64% of the schools have either ADSL
(24 Mbps) or VDSL (50 Mbps) connections, 24% have ADSL (2 Mbps) while a mere 12% have Fiber Optic (>100 Mbps)
connections. The main goal of GSN until 2021 is the overall upgrade of the low and medium speed connections as
well as the integration of Internet connections with fiber optic networks, where available. This is foreseen in the NDS
(Intervention Area 1: Developing next generation national connectivity infrastructure) for the promotion of the use of
the Internet in all Greek schools.
ICTs are a structural component of modern societies and have decisively influenced many aspects of daily life of
citizens in a wide range of areas such as administration, economics, culture, entertainment, education etc. The rapid
growth and diffusion of ICTs, the huge volume and multiplicity of digital information available today, combined with
the rapid production of new knowledge, form a new social, cultural and educational environment.
In modern educational environments, ICT is seen as a factor of change in schools that can lead to significant
educational and pedagogical results. Many argue that ICT, under appropriate conditions, planning and integration in
teaching practices can help students towards the development of knowledge, skills and attitudes they need in order
to succeed in modern societies. The ultimate goal is to prepare all students for their education and further life, as well
as their participation in the modern knowledge-based society.
It is undeniable that students should benefit from learning and exploiting both traditional, and modern technologies
that shape the world in which we live. The skills and knowledge required to enable students to respond creatively to
current and future needs of their lives are developed by applying previous knowledge and practical skills and by using
technologies and other resources to create innovative solutions, at an individual and collaborative level. As a result,
the Compulsory Education curriculum must be geared towards the cultivation of skills such as collaboration,
experimentation, development of critical and computational thinking, abstract thinking, ingenuity, analytical and
synthetic ability and structured problem solving.
ICT is a key tool for transforming the school, supporting and enhancing learning and ultimately, upgrading the
educational outcomes. New ICT environments radically change the way people access, compile, analyze, represent
and present information, communicate and collaborate with each other. They shape and define new types of skills
that students need to cultivate in their core curricula so they can use ICT effectively, creatively and ethically. The aim
is to enhance the learning outcomes and the continuous and lifelong development of students.
According to the Pedagogical Institute of Greece, the term ICT literacy describes “the students' ability to use modern
digital technologies, communication tools and network services to access, manage, integrate, evaluate, create and
communicate information, aiming at solving problems and ultimately participating in the knowledge-based society.”
It is highlighted that in modern curricula, computer literacy is considered as important as linguistic, math and
scientific literacy. Consequently, teaching of Computer Science does not aim to train students in using specific
hardware and software and thus developing ephemeral technological skills. On the contrary, it aims at helping them
to develop capabilities and skills for using computing and networking tools for problem solving, managing
information, entertainment and, in general, participating in all fields of modern life.

10

In Compulsory Education in Greece (Elementary & High School) teaching Computer Science aims at “helping students
to acquire an initial but spherical understanding of basic functions of computers within a perspective of technological
literacy and recognition of ICTs, while developing such skills as critical thinking, ethics, social behavior but also will for
activation and creation both at an individual level and in cooperation with other individuals as members of a team”.
Students learn about the various uses of computers in the context of their day-to-day school activities. Computer
Science in Compulsory Education does not concern teaching Informatics as a cognitive subject but rather it follows an
“holistic model” according to which the objectives are achieved and implemented by diffusion of ICTs in other
individual cognitive subjects.
In order to achieve this, ICT concepts are organized at levels, based on thematic content axes which are developed
and specialized in terms of content within the scope of each lesson’s purposes and bearing in mind the age
(classroom) and thus, the perceptual ability of students. The overall objectives are grouped on a basis of three axes:
Knowledge and Methodology, Communication and Collaboration and Technology in Everyday Life.
In the axe of Knowledge and Methodology students approach a basic set of concepts that allow them to become
familiar with using the computer as a tool of discovery, creation and expression but also as a tool for developing
thinking and solving problems. Students learn how to use multimedia educational content applications and how to
navigate and interact with computers with the aim of acquiring basic skills and knowledge of general software
handling as well as methodological skills. In the axe of Communication and Collaboration, students learn how to use
computers (operating systems, applications, Internet etc.) in order to communicate but also to collaborate with
others having active participation in group-work tasks. Finally, in the axe of Technology in Everyday Life, it is
attempted to raise students’ awareness on the impact of new technologies on the various areas of human activity.
Therefore, students approach concepts such as copyright protection, information security, Internet behavior, etc.
In Primary Education in Greece students (aged 6-12) attend Informatics lessons for one hour per week. In the
curriculum, the content and objectives are "transparent" to the student and are, as already mentioned, implemented
by diffusing Computer Science in the individual cognitive subjects (“holistic approach”). The curriculum identifies the
minimum knowledge and skills required to be developed by students according to their age but still it is “open”,
meaning that the educator, exploits it according to the students’ educational needs and available means. In the last
two grades of primary school, in addition to the diffusion of ICT to other subjects, students within the "Flexible Zone"
can practice using software (painting, word processing, databases, spreadsheet, graphics etc.), multimedia
applications and the Internet as tools to work on activities and to cultivate and develop their thinking.
Secondary Education (ages 12-18) in Greece is divided into Gymnasium and Lyceum, each of which have three grades.
Gymnasium is part of Compulsory Education whereas Lyceum is not. In Gymnasium students attend Informatics
lessons for one hour per week as well. Computer Science courses in the Gymnasium follow the same logic and
thematic content axes as in elementary school but in a more advanced level. Students build on previous knowledge
acquired in elementary school on how to use multimedia applications, how to navigate and interact with computers,
how to browse the Internet and how to use appropriate software in their various lessons and in other activities.
Furthermore, students approach concepts such as data and information as well as the means and techniques used to
process, assess, transmit and download any information that may be presented in digital form. They learn about the
general structure of computer systems and approach the concept of security, understand the necessity of having and
keeping rules while using computers and especially when going online.
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They gain knowledge about simple problem solving processes using a computer and thus they approach
programming and realize that computers are manufactured an d programmed by humans. As a result, and bearing in
mind that teaching computer science in the Gymnasium has laboratory orientation, by practicing with computer
systems and the basic tools that accompany them and by making it “work for them” students acquire the desired
necessary skills of manipulation and critical processing, as well as methodological skills, ethics and social behavior.
It should be noted that in the curriculum it is advised that teaching should not be of a knowledge-centered nature.
Instead the courses should be based on the student's innate curiosity and self-motivation, providing high quality
educational goods through the encouragement of active participation (participatory method). It should be borne in
mind that understanding of concepts and acquiring essential knowledge is achieved if it is based on previous
knowledge and experiences of students. Through a unified, continuous and creative teaching process in Compulsory
Education, students will discover their own knowledge and finally achieve literacy.
As already mentioned Lyceum is not part of compulsory education in Greece. Nevertheless, the vast majority of
students continue their education and attend Lyceum and hence it is important to study its curriculum as well. In
Greece, Lyceum has three grades. The purposes of teaching Computer Science in Lyceum are the expansion of
general computer literacy of students with emphasis on the development of competences and skills in the use and
utilization of computer and network technologies as learning and thinking tools, the rise of awareness of students
about computer applications in the modern world, and in particular about the opportunities and perspectives they
create in the industry/direction they are going to choose to study. Finally, perhaps the most important purpose is the
rise of awareness and the development of students' critical thinking competence about social, moral, cultural, etc.
issues raised by the "invasion" of computer and network technologies into all areas of human activity.
In the first grade of Lyceum, Computer Science is not compulsory but it is one of four courses which students can
choose. Students that actually choose the course attend lessons for two hours weekly. In the second grade, the
Computer Science course is compulsory and students attend lessons for one hour per week. In the third grade of
Lyceum students attend a number of core courses and the rest of the courses they attend depend on the orientation
they choose. The orientation students choose depends on the studies they want to follow due to the fact that in the
end of Lyceum Greek students take the “Panhellenic Exams” with which they enter higher education. In two of the
orientations that mostly concern science and economics students attend a programming course for two hours
weekly. The main aim of the course is to develop students' analytical and synthetic thinking, to help them acquire
methodological skills and to teach them how to solve simple problems in a programming environment.
For the introduction of Computer Science in schools, besides proper curriculum design, there is need for scientific and
pedagogical guidance, support and adequate training of teachers in order to limit the actual risks of negative impacts
from wrong practices. The computer as a tool should complement and not replace functions that are proven to help
students' mental development. Teachers must be able to keep the balance between traditional and modern
educational approaches and in order to do that they need to have appropriate training and guidance. This can be
achieved through CPD programs, which, as mentioned, are offered in the form of educational programs by various
educational bodies upon approval of the Ministry of Education.
In Greece, in order to teach Computer Science, teachers must have a diploma in the field of IT and also completed
pedagogical studies. Generally, the courses in the curriculum are offered by teachers with this kind of studies,
especially in secondary education. Nevertheless, bearing in mind that the curriculum for Compulsory Education
follows the “holistic approach”, all teachers must be trained, in order to respond to new educational trends.
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Taking this into consideration the Ministry of Education and the Pedagogical Institute, as its official training body,
began a training program for all Greek teachers and educators named “Training of teachers in the use and utilization
of ICTs in the educational teaching process”, which runs until today. The general purpose of the program is to train
teachers of all levels in ICTs. This training focuses on two axes. On one hand the acquisition of basic computer skills
(electronic literacy) and on the other the cultivation of necessary knowledge and skills in order for teachers to use
ICTs in the learning process. This Lifelong Learning Program offers five different programs for primary education
teachers and six different programs for secondary education teachers. It should be noted that despite the fact that
the program is offered by public sectors, unfortunately it is not mandatory.
The establishment of the Ministry of Digital Policy, Telecommunications and Media in 2016, is testimony to the role
and importance the Greek Government places on ICTs for the country’s digital development and the digital and
media literacy skills acquisition of its citizens. Its 2016-2021 National Digital Strategy (NDS) is the road map and
framework supporting the country's digital development. It puts forward a vision and specifies areas in need of
intervention where improvement efforts should be focused, so that Greece may join the European digital map by
2021. Today, media and digital literacy policy agenda is mainly pursued by two public policy entities: The Ministry of
Digital Policy (mainly through the Secretariat General for Media & Communication), and the Ministry of Education,
(mainly through the Educational Radiotelevision Department).
The main duty of the Secretariat General for Media & Communication is the promotion of AV and media policies in
Greece and the EU and therefore approaches media literacy as a lifelong learning skill within digital inclusion for all
citizens. It monitors the regulatory framework making it a public necessity for broadcasters and media service
providers. The Secretariat acts as national “intermediary” to the EU community through various working groups on
media such as the Media Literacy Expert Group as well as interacting with key media stakeholders, such as UNESCO,
OECD and regulatory bodies, contributing to the formation of a sustainable EU policy and legislature agenda.
The Ministry of Education approaches media literacy within the context of typical education and school skills. Media
literacy is not identified as an autonomous object of study but mainly as a cross-curricular, interdisciplinary subject
and within ad hoc school projects. In 2016 there was a public discourse for integrating media literacy into the
curriculum, within the public consultation that was launched on the total school reform.
Among other cognitive fields, media and digital literacy were put forward for inclusion into the new curriculum,
recognising the powerful, shaping note that media plays in student’s lives today. However, no further plans have
been unveiled thus far for an autonomous integration into Greek schools. In parallel, Edu.TV, the official department
of the Ministry of Education, is quite active in practicing media literacy for both educators and students through
various projects and synergies elaborating a dynamic presence encompassing media with digital literacy and ICT.
In reality, after the abolition of the IOM in 2011, the assigned public service authority on media literacy policy in
Greece reporting to the EU, the media literacy agenda was marginalized and sparse for a few years. During its
lifetime, IOM was actively involved in the drafting of EU policy papers, such as the first EC Public Consultation on
Media Literacy in 2006, the Communication (COM 2007:833), the consultation for media literacy definition and
finally, the EC Recommendation on Media Literacy in the Digital Environment (EC 2009:6969) and the revised AV
Media Services Directive (2010/13/EU). Today, Greece also takes part in the EU Media Literacy & Education Expert
Group and since 2013 has joined UNESCO’s Global Alliance for Partnerships on Media and Information Literacy
through the Secretariat General of Information-Communication-Mass Media.
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Since 2016, when the Secretariat General for Media & Communication (public authority responsible for the
supervision of all media in Greece) took over the media literacy agenda, it is obvious that the government
increasingly puts emphasis on media literacy in Greece highlighting the social notion of critical media literacy, linked
with active citizenship and strong democratic societies. However, until today, there are no legal mechanisms for the
measurement of media education policies in Greece. In principle, Greece adopts the EC media literacy policy, through
the EC Recommendation, the AV Media Services Directive and the relevant Council Conclusions.
The incorporation of digital and media literacy in education is an absolute necessity in this time and age where the
exchange of information on the Internet is undeniable as is the omnipresence of digital technologies. Such an action
would facilitate the students to better prepare themselves for the future and equip them with the necessary digital
skills that will help them enter the job market in the future. In order to achieve this, it is critical that the teachers are
familiar with the terms, the importance of digital and media literacy in education as well as with the actual
technologies.
Unfortunately, Continuing Professional Development (CPD) for teachers in Greece is optional. Incentives are given
but mostly to non-permanent teachers. Although many actions and in-service training programmes take place
regarding the training of trainers (teachers), the fact that CPD is not compulsory does not help towards rendering all
teachers digitally and media literate. In Greece, the government has made efforts to provide incentives to the CPD
such as granting Sabbatical leaves and small financial benefits for CPD attendance but these efforts have to be more
coordinated and intensified.
In addition, there’s no formal accredited school training framework for in-service teachers on media education as a
core subject. However, within the Digital School framework, the Ministry of Education has implemented a number of
legislative initiatives redefining teacher training, assuming its leading role in the upgrading of education. “ICT in
education” B level concerns the training of educators of primary and secondary education in ICT preparing them for
“The knowledge society’s” challenges. In particular, B level concerns the implementation of ICT in specific cognitive
domains using appropriate software and the relevant pedagogical principles. In terms of teacher training, the Digital
School has planned and begun the training of more than 50% of the teachers in the educational use of ICT tools in
courses related to their specialty and in the use of interactive smart boards and the digital educational platform.
In addition, within the Digital School framework, there are a number of actions being implemented, that combine
media and digital literacy. These are organised along five basic axes:
1. Enhancement of network infrastructure and electronic equipment at schools, aiming at creating a digital
classroom equipped with fast Internet connection and interactive smart boards.
2. Rich, interactive e-books that correspond to the curricula for all grades and courses.
3. Teacher training in the educational use of new technologies.
4. Integrated system for online administration and management of education.
5. Horizontal support actions.
Within the typical school education framework, media education policies, training programmes and developing
resources for the Ministry of Education are being funded so far by the following institutes:
1. The Institute of Educational Policy (IEP),
2. The Computer Technology Institute and Press "Diophantus" (CTI),
3. The Greek School Network (GSN),
4. The Operational Program “Education and Life Long Learning”.
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In general, a core course does not exist autonomously in formal education at the moment regarding media literacy. It
is integrated in the Greek national curriculum cross-curricular in both Primary and Secondary Education.

2. METHODOLOGY
For the survey that took place as part of Intellectual Output 1 in the framework of the MeLDE project, the Consortium
decided to create and distribute questionnaires electronically using Google Forms. The questionnaires were
distributed to each partner country through available media. In Greece in particular, N.C.S.R. “Demokritos”, which is
the largest National Centre of Scientific Research, has a significant number of contacts with universities, institutions,
public schools and educators as well as students, due to the educational activities it organizes. In this way it was
possible to communicate the survey.
Two (2) separate questionnaires were developed, one for secondary school teachers and one for students
accordingly. Both questionnaires had only closed type questions such as single and multiple choice. Data was
collected through Google Forms and organized at excel files. Descriptive statistics were used in order to analyse the
results. The graphs were taken from Google Forms. The two (2) questionnaires can be found in the following links:
Teachers Questionnaire: https://goo.gl/forms/6gT5o5LG7S7Did6S2
Students Questionnaire: https://goo.gl/forms/msvyq2MYMq0PpOP32
A total number of 95 participants took part in the survey which was open for participation for a month starting on
15th November 2018 and ending on 14th December 2018. Sixty-one (61) of the participants were teachers and the
remaining thirty-four (34) of the participants were students. All of the participants were Greek and currently living in
Greece.
Out of 61 teachers, 44 were female, 16 were male and one preferred not to state his/her gender. As far as age is
concerned, four of them were aged under 21, three of them were between 21 and 25, twenty-four of them were
between 26 and 35, eighteen of them were between 36 and 45, twelve of them were between 46 and 55 and four of
them were over 55.
Out of 34 students, 21 were male and 13 were female. As far as age is concerned there were no participants under
12, most participants and namely 29 were between 12 and 15, two participants were between 16 and 18 whereas
three participants were over 18.

Figure 1: Gender (Teachers)

Figure 2: Age Group (Teachers)
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Figure 1: Gender (Students)

Figure 2: Age Group (Students)

3. KEY FINDINGS: COUNTRY LEVEL ANALYSIS
The questionnaires used for the survey were divided in two main parts. The first part concerned on the one hand the
demographics of the participants and on the other hand basic information in order to define their “digital profiles”.
For teachers there were questions such as if they use computers and since when, if they have received any kind of
training on how to use computers, if they use the Internet and how often, if they use social media, how do they get
informed about new technologies and what kind of software and hardware they use. In addition, for teachers there
were questions aiming to investigate the usage of digital technologies in teaching. For students the questions were
quite similar (except for the usage of digital technologies in teaching) but more simplified and adapted to their age.
The second part of the questionnaire aimed at mapping the skills of the participants on digital literacy. For teachers
the questions aimed to investigate if their schools encourage the usage of digital technologies in teaching as well as
the reasons that restrict the latter. Moreover, there were questions about their confidence on several aspects of
digital technologies usage and their digital skills. For students this part focused mainly on what digital technologies
they use and their level of confidence concerning digital technologies usage and digital skills.
As far as teachers are concerned it appears that the vast majority of them (88,5%) has been using computers for
more than ten years with only a small percentage (8,2%) using computers for 6-10 years and a minority (3,3%) using
computers for less than six years.
Almost four out of five teachers (82%) have received training on how to use computers whereas almost one in five
(18%) is self-taught and has learned how to use computers without receiving any official training.
The majority of teachers (60,7%) who participated in the survey seem to spend between 0 and 5 hours online daily,
almost one in five (19,7%) seems to be online for 6-10 hours daily, a small percentage (4,9%) spends online more than
ten hours every day whereas the rest (14,8%) are constantly online.
The vast majority of teachers (78,7%) seem to have access to a computer at home, followed by those (13,1%) who
have computer access at work while only 1,6% have access at other places such as the public library or an Internet
cafe etc. The aforementioned results highlight the need of providing computer infrastructure at schools as only one in
five teachers seems to have access to a computer at work.

16

Figure 5: Places with computer access (Teachers)
As far as how long teachers have been using social media pages is concerned, the results aren’t really clear since
almost one third of the teachers (31,1%) answered that they don’t use social media at all followed closely by those
(24,6%) that answered that they have been using them for over that 10 years. Nevertheless, the majority (65,6%) of
teachers has been using social media pages for more than 3 years.

Figure 6: Social media pages’ usage (Teachers)
For teachers, the most popular ways of getting informed about new technologies are through social media, through
colleagues and collaborators and through friends. The least popular ways, on the other hand, concern getting
informed through books and newspapers.
When it comes to what kind of digital devices teachers possess and use, the most popular devices are laptop
computers and smartphones. Only two participants (3,2%) answered that they don’t use laptops or smartphones
respectively. On the other hand, notebooks, e-readers (such as kindle) and music devices (such as mp3s and i-Pods)
are the least popular devices with 73.7%, 78.6% and 75,4% of participants not using them, whereas cameras and
tablets are of medium to low popularity with 62.2% and 54% participants not using them accordingly.
According to the results, laptops are mainly used to connect to the Internet (Social media, News, e-shopping etc.) but
also for teaching purposes. This may explain why laptops are far more popular than desktop computers, as they are
portable and can be easily carried to the classroom. This is important especially since only 13.1% of participants
answered that they have access to a computer at work (Figure 5). Nevertheless, desktops are the third most popular
device and are also used to go online and for teaching purposes. Other devices used for teaching purposes are
smartphones and tablets while the rest of the devices have very low usage for such purposes.
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Figure 7: Digital Devices Usage (Teachers)
As far as digital technologies are concerned the most popular technologies teachers use are e-mail applications,
Google and YouTube. Results show that there are no participants that don’t use e-mail applications whereas there
are only a few (3,2% and 6,5% respectively) not using Google and YouTube. On the other hand, the least popular
technologies used by teachers are Snapchat, Twitter and What’s Up reaching 83.6%, 75.4% and 68.8% respectively.
Dropbox, Wikis, Blogs/Vlogs, Instagram and LinkedIn show average results of popularity among teachers.
When it comes to teaching, the most popular technologies are again Google, YouTube and e-mail applications
followed by Dropbox and Wikis. Still, it appears that even the most popular technology used for teaching, which is
Google, is used by almost half of the participants (57.3%). This highlights the fact that there is still way towards
incorporating digital technologies in educational teaching activities in Greece.
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Figure 8: Digital Technologies Usage (Teachers)
As far as students are concerned, it appears that the majority of them (55,9%) has been using computers for 6-10
years now, followed by the ones (35.3%) that have been using computers for 0-5 years and a minority of them (8.8%)
that have been using computers for more than ten years. Bearing in mind their age distribution (Figure 4) these
results indicate that students start using computers at an early age.
Results show that the majority of students (76.5%) has received training on how to use computers whereas the rest
(23.5%) haven’t. This is expected due to the fact that in the Greek Compulsory Education Curriculum, Computer
Science is taught right from the first class of primary school (age 6) and during their entire school education.
The majority of students (76,4%) who participated in the survey seem to spend between 0 and 5 hours per day
online, 14,7% spend 6-10 hours online daily, while a small percentage (5.9%) spends online more than 10 hours or is
constantly online (2.9%).
Almost all student participants (94,1%) have access to a computer at home, followed by those (14,7%) who have
computer access at school. If combined with the teachers’ results in the respective question (Figure 5), it appears that
most schools lack in computer infrastructure. This may explain why some students haven’t received computer
training even though it is incorporated in the official curriculum.

Figure 9: Places with computer access (Students)
Results show that the majority of students (47%) has been using social media pages for up to 2 years now, followed
closely by those (44,1%) that have been using them for 3-5 years. It is noticeable that only 5,9% of students don’t use
social media. For teachers the respective result was 31,1% (Figure 6).
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Figure 10: Social media pages’ usage (Students)
For students, the most popular ways of getting informed about new technologies are through social media, friends
and other media such as TV and radio. The least popular ways, on the other hand, concern getting informed through
newspapers and their school teachers.
When it comes to what kind of digital devices students possess and use, the most popular device is by far the
smartphone with only one participant (2,9%) that doesn’t use it. Following in popularity are tablets that are used by
67,7% of the participants, desktop computers that are used by 64,8% of participants as well as laptops that are used
by 61,8% of the participants. On the other hand, the least popular device is the e-reader (such as Kindle etc.) with
94,1% of students not using it, followed closely by notebooks (79,4% of participants don’t use this device). Cameras
and music devices are also low on popularity as over half of the participants don’t use such devices. These results may
be explained due to the fact that smartphones nowadays offer a wide range of capabilities including connecting to
the Internet, camera, music etc.
This conclusion is supported if we look at the purposes students use smartphones for. Smartphones are not only the
most popular device but they are also used by students for a wide range of activities such as communicating with
friends, playing games, reading news and also studying. Other devices used for studying are desktops, laptops and
tablets. Still though, even smartphones that are the most popular devices appear to be used from less than 50% of
the students for studying but instead they are really popular when it comes to communication purposes and playing
games confirming the sign of the times.
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Figure 11: Digital Devices Usage (Students)
The vast majority of teachers (86,9%) when asked if they use digital technologies in the classroom answered
positively, while only a minority (13,1%) answered that they never use digital technologies. However, in the following
question where teachers were asked to specify what technologies they use in the classroom it appears that they
mostly use digital devices such as tablets, smartphones, projectors and interactive whiteboards compared to digital
tools such as e-platforms, open badges etc. This comes in accordance with the results observed in previous questions
that showed on the one hand that teachers use digital devices but digital technologies are not so popular when it
comes to teaching and learning activities.

Figure 12: Digital technologies used in the classroom (Teachers)
Six out of ten teachers (60,7%) answered that their school/organization encourages the use of digital technologies in
the classroom. If combined with the previous question where teachers were asked if they use digital technologies in
their lessons, it is understood that for some of the teachers using digital technologies is based purely on personal
interest. If we take into consideration the fact that 83,6% of teachers answered that their schools don’t offer CPD, it
can be assumed that not only is it a matter of personal interest but also that there is no tactical guidance and training
to help teachers to foster this kind of technologies in their lessons.
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According to 78,7% of the teachers, the most important reason that prevents them from using digital technologies in
the classroom is the shortage of budget and suitable infrastructure. This result is expected if we take into
consideration that only 13,1% of teachers and 14,7% of students answered that they have access to a computer at
school. Moreover, other reasons that prevent teachers from using digital technologies are Internet issues (44,3%) as
well as shortage of didactical time (44,3%). Finally, some teachers (34,4%) have answered that having no technical
help and support obstructs them from using such technologies. Bearing in mind these answers, it is understood that
the nature of reasons why teachers do not use digital technologies in the classroom are more technical and practical
than not having the knowledge, skills or interest on their behalf.

Figure 13: Reasons that restrict digital technologies usage in the classroom (Teachers)
Teachers seem mostly confident with using digital devices and are willing to learn more. Most of the teachers
answered that they consider it important to enrich their digital skills and also that all teachers should engage with
CPD, that will help them obtain such skills and later on incorporate them in teaching activities. When asked about
their digital knowledge and skills compared to their students’, teachers seem to neither agree nor disagree with the
statement that their students know how to use digital technologies better than them.
Despite the fact that the majority of teachers feels confident with using digital devices and technologies and
considers it easy to find information and resources online, it appears that over half of them (54,1%) don’t feel that
they make the most of such technologies when it comes to teaching. This highlights, once more, the need for training
opportunities for teachers in order on the one hand to enhance and strengthen their digital profiles and on the other
to learn how they can use digital technologies in such ways as to offer a better learning experience to their students.
As far as searching, downloading and sharing information online are concerned, most of the participants (62.2%)
answered that they know how to use suitable tools to access, use or create and share information online.
Nevertheless, many participants (40.9%) don’t know the use of information that they share online, 47,5% of
participants don’t know or aren’t sure about how to use information legally and 55,7% don’t know how to share
information with their students respecting copyright. Most teachers answered that they know how to specify their
online searches but on the other hand many of them (40,9%) don’t know or aren’t sure about how to use online
databases to find resources for teaching. Teachers are confident when it comes to finding a person online with the
majority (86.8%) of them declaring that they are capable of it.
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Most of the teacher participants (72,1%) have not received any training on how to stay secure online the past year.
The majority of them (52.4%) aren’t capable of recognizing fake news but even if they do most of them (70,4%) don’t
know how to report the site posting it. Another really worrying result, concerning online security of students, is that
72,1% of their teachers don’t know or aren’t sure they can recognize if a student of theirs is being bullied online.
As far as digital technologies are concerned, the most popular technology students use is YouTube with only two
participants (5,8%) answering that they never use it, followed closely by Instagram and Google with 3 participants
(8.8%) respectively that don’t use them. Also, Viber is high on popularity (used by 79.5% of participants) and e-mail
(used by 73,5% of participants) as well as other mobile applications (used by 70.5% of participants). On the other
hand, the least popular technologies used by students are LinkedIn, Blogs/Vlogs, Dropbox, Twitter and Wikis with
88.2%, 85.2%, 82.3%, 82.3% and 73,5% of participants not using them respectively. An unexpected result is that
70,5% of student participants never use Facebook.
When it comes to studying the most popular technology is by far Google, used by 70,5% of participants, followed by
e-mail and YouTube used by 38,2% and 35,2% of participants respectively. For team work students seem to mostly
use e-mail and Viber.

Figure 14: Digital Technologies Usage (Students)
Students seem mostly confident (64,7%) with using digital devices but still the rest of them don’t feel sure or aren’t
confident. 97% of student participants are willing to learn more about digital devices and technologies and 85,2%
answered that they enjoy using the latter. The majority of students (82,3%) answered that they enjoy learning
through digital technologies but only about half of them answered that they would like teachers to enrich learning
activities with the use of such technologies, while the rest answered that they are not sure. Even if most of the
students (88,2%) don’t feel out of subject when it comes to talking about digital technologies, 85,2% of them consider
it really important to enrich and enhance their digital skills. Finally, most of the students (75,3%) answered that they
understand what the term “responsible citizen in the digital world” means but the rest don’t know or are not sure.
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The majority of students consider it relatively easy to find information (76,5%) or people (76,4%) online.
Nevertheless, a lot of them don’t know or aren’t sure (52,9%) about the use of information shared online. The
majority of students don’t know or aren’t sure (55,8%) about what online information can be used legally, half of
them don’t know or aren’t sure how to use online libraries and how they can use online sources as references
(74,2%). Despite the fact that the majority of students (64,7%) have received training on how to stay safe online,
most of them don’t feel confident when it comes to recognizing fake news (52,9%) and the majority of them don’t
know or aren’t sure on how to report fake websites (73,5%) and how to change Facebook’s privacy settings (67,4%).
From the analysis of the questionnaire it appears that the majority of teachers and students have been using
computers for quite a few years now. Especially, students start using computers at an early age. Nevertheless, almost
one out of five teachers and students has not received official computer training. Bearing in mind these results and
the Compulsory Education Curriculum it is necessary to ensure that all teachers are officially trained in basic
computer skills as well as on how to incorporate digital technologies in the classroom to achieve better educational
outcomes. The need to train teachers is also highlighted by the fact that students rarely get informed about new
technologies through them. Teachers should have appropriate and continuous official training in order to be fully
aware of digital technology issues and then to be able to pass this knowledge to their students. Moreover, it is
necessary to ensure that all students receive computer training as part of their Compulsory Education and that the
Curriculum is not neglected due to the fact that it is “open” and depends on the available means.
In fact, the analysis clearly shows a major need for providing suitable infrastructure and means for ICT lessons in all
schools as the shortage of budget, infrastructure and other technical issues are the main reasons that prevent
teachers from using digital technologies in the classroom. Another reason is the shortage of didactical time as in
Compulsory Education, Computer Science lessons are taught for one or two hours per week and especially in
elementary school, where the curriculum follows the “holistic approach”, where incorporating digital technologies
depends on the available time and the activities of other courses. Both teachers and students are willing to learn
more about digital technologies and consider it rather important to enrich their digital skills. Teachers want to
incorporate digital technologies in teaching and students enjoy using such technologies and learning through them.
Providing suitable means and appropriate time will help teachers to use digital technologies in the learning process.
Finally, the analysis shows that despite the fact that both teachers and students know how to use digital devices and
technologies, the majority of them have deficient knowledge when it comes to security matters especially online.
Most of the teachers have not received training on how to stay safe online the past year and although most of the
students have they both ignore basic security information. This highlights the need to provide suitable training on
security as well as media literacy matters for both teachers and students.

4. CONCLUSION – FUTURE
Digital Skills are at the heart of the European Agenda for strengthening skills, as are also at the heart of the Digital
Skills and Jobs Coalition initiative which Greece is a member of as well as the National Digital Policy in Greece. The
new Ministry pays particular attention to Digital Skills acquisition as Greece occupies the 28th position on ICT-specific
staff and ranks 23rd in digital skills. Interventions to strengthen the digital skills of human resources are directly
related to the strategy and policies for the effective integration of new technologies into the National Education and
Training System and the development of Digital Skills and Competencies of the Ministry of Education.
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Greece, did not take the dynamic of digital growth early into consideration, which resulted in not having developed a
robust digital vision. Some fragmented digital strategies and actions have been implemented so far, but failed, as
they did not have a common direction. The need for continuity of a digital strategy and a specific structured action
plan for digital actions, regardless of the government and political parties, are of great importance.
Some improvement steps have been made, towards the adoption of a model of digital governance, by establishing
the Ministry of Digital Strategy and by creating the corresponding General Secretariat. However, the governance
model still remains unstable, as there appear to be no clear reference structures between different Ministries, which
have the role of implementing digital actions.
The successful and coordinated implementation of the National Digital Strategy, should be of great concern of the
Greek Government, in order to digitally transform the country and make use of its unexploited value and capacities.
For that matter, the re-education and enhancement of teachers’ digital literacy skills should be a targeted action.
The integration of digital technologies, through the promotion of the ‘Digital School’, in all educational levels, could
contribute towards the above direction. Moreover, the cooperation between the state and ICT sector actors, could
lead to the development of the educational content of primary, secondary and tertiary education, through the
integration of technology courses. At the same time, a prerequisite is no doubt the investment in infrastructure and
technological equipment at schools by the government. In addition to this, actions should be taken towards effective
procurement strategies across the educational sector as well as to take measures for the maintenance and technical
support of new equipment and infrastructure.
Another factor, leading to the effective use of digital technologies in classroom, would be the provision of specific
incentives to teachers, concerning their further training as well as the modernization of their teaching strategies.
Teachers could be rewarded each time they acquired a new digital or ICT skill, through a new certification system, in
collaboration with other certification bodies.
But are digital literacy skills enough?
Many studies have concluded that media literacy is about equipping students to be able to understand and critique
media. As Lovink suggests, “there is a need to explore how current educational policies are unable to cover emerging
issues arising from the ways online information is manipulated and used”. He concludes that “the underlying
problem” is “namely the poor quality of our education and the diminishing ability to think in a critical way” and he
warns that this “inability” of the educational system might have unpredicted negative effects in future generations, as
it could deprive of the ability to critically evaluate and question online content.
Integrating media education as a part of the compulsory education curriculum and in teacher training is a strategic
goal in numerous European education policies and Greece should be following if it wants to keep up with the
educational developments and trends. It is therefore apparent that there is a clear need for a new “media education
information hub”, an assigned public body that will raise media education in accordance with the international
trends. Its main fields of action should be to:
 Initiate, monitor and coordinate reform actions and capacity training initiatives on media education, in typical
and non-typical environments, and throughout lifelong learning experiences, for a great variety of target-groups
 Draw a specific and influential media education policy agenda, on a national and international level, with binding
regulatory measures
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Raise public awareness through a nationwide media education campaign, building a “consortium of experts” from
both the educational and media environment, the regulatory bodies, the public service broadcaster ERT and the
media industry and ISP companies.

The Greek National Council for Radio & Television (NCR&T), the official regulatory body for broadcast media in
Greece, does not have any authority or legal force on media education policy, whatsoever. However, it would be a
positive leap forward if it did engage with media education among its main axes of action, following the examples of
other European regulatory bodies and function as a potential media education advisor.
Fostering digital literacy skills of teachers and students needs a stronger emphasis. It is of the utmost importance that
actions towards CPD must be intensified and concretized in order to improve the quality and participation of
teachers. For instance, stronger incentives should be provided to teachers and CPD activities should be promoted in a
more modernized and sophisticated way in order to attract the attention of teachers. In fact, since technological
developments advance so rapidly, CPD should probably become compulsory so that all teachers receive the same
education and become digitally and media literate teachers.
Another issue in Greece that needs to be effectively tackled, is that all schools are operating with a significant number
(14%) of hourly-paid teachers with yearly non-renewable contracts instead of teachers with permanent positions.
After the school year ends, these contracts are terminated and the hourly-paid teachers don’t return to their schools
the following year. In order to reach high quality teaching, continuity and sustainability for the schools, the students
and also the teachers, it is necessary that the government acts on offering more stable employment to teachers.
Furthermore, it is common knowledge that education funding in Greece is not only low but also inefficient. The
economic crisis the country went through meant more cuts, which affected the efforts that had started in the late
00’s on digital literacy and were left uncompleted. Consistent data collection and consolidated budgets would render
monitoring expenditure more effective.
A 2018 survey in which over 1000 teachers and education professionals took part, revealed that 71% think that an
overall educational strategic plan is in order and long overdue and the principle cause of the Greek education
problem. 66% blame underfunding while 44% the lack of evaluation. While some issues are clearly linked to the
economic crisis, such as poor infrastructure (92%) or cancelled classes due to lack of personnel (78%), others are
structural, such as the need for better organisation in classrooms (80%) and the overload of teaching content (66%).
Moreover, as far as digital literacy in schools is concerned, it is crucial to bear in mind the skills mismatch that is
observed between education and the labor market. Stronger links between them must be created and cultivated
from an early age so that the students will be able to cope with tomorrows’ demands in their professional life. A step
forward towards this direction has been initiated in Greece with the establishment of the “Greek National Coalition
on Digital Skills and Jobs”, efforts are geared towards establishing synergies among all stakeholders in education and
the labor market, aiming at the promotion of e-skills through RTDI activities, including the establishment of Digital
Innovation Hubs, and the creation of a national mechanism for mapping digital skills data in the Greek labor market.
Summing up, in what regards digital and media literacy solely, a clear connection between media and digital literacy
policy, media education curricula, and teacher education must be defined and adopted. Today’s teachers are
required to possess media literacy skills such as critical thinking as well as digital literacy skills and be able to address
their students’ media literacy in a more holistic approach.
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Finally, in terms of future research, the Greek government should invest further into research into good practices in
teaching media literacy and to explore media literacy education across all school levels. Additionally, it would be
interesting to conduct a Panhellenic survey and ask teachers as well as students their opinion about digital and media
education today and if they think that something should change and in which direction.
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